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Abstract: Due to the nature of higher education (HE) in the United Kingdom (UK)
educators often operate under pressure. This can be connected to requirements to
undertake research and produce outputs, linked to funding awarded to HE institutions
(HEIs). Approaches to research that utilise professional and or creative practice are
adopted and formulated, prompting use of terms such as ‘practice-led’ and ‘practicebased’. Variation in opinion exists regarding research and creative practice by
academic staff and within HEIs. The positive impact that educator research and or
creative practice bring to the educational environment, learning and teaching has
been recognised. Textile design exists on the periphery of academic discourse
regarding design research and education. This paper contributes to literature relating
to these disciplines. The focus is on examination of textile designer educator
engagement with research and creative practice. Investigation is carried out to
ascertain if and how research informs textile design education. The positive impact
that operating in the educational environment can have upon undertaking research is
described. The paper concludes with discussion surrounding the key findings and
proposes considerations for enhancement of the textile design research-teaching
nexus and visibility of textile design research to the wider community.
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Examining the textile design creative practice research-teaching nexus

Research Context
In the UK, responding to changes in HE policy, while potentially of long-term benefit
increases pressure placed upon educators operating in the system. Previous research
discovered:
Full-time and part-time teachers, including teacher-practitioners in Higher
Education already work under considerable pressure including the need to
undertake scholarly work which sustains and enhances their teaching practice and
subject knowledge…there are additional pressures to engage in research that
brings funding (and prestige) to institutions, teaching responsibilities that involve
planning, preparation and assessment, and numerous administrative tasks. (Leith
& McInnes 2010, p. 65)
In addition, requirements to obtain teaching qualifications, participate in quality
assurance activities and respond to a more diverse, fee paying student population
impact upon the educator role.
The Research Assessment Exercise (RAE) and Research Excellence Framework (REF)
place emphasis on staff employed by HEIs to gain funding, carry out research and
create outputs with impact. Success in these exercises equates to enhanced reputation
and financial gain for HEIs, as the distribution of public funds by the HE funding bodies
is based on the quality of research undertaken. For the purposes of the REF (2011, p.
48), research is defined as “…a process of investigation leading to new insights
effectively shared.” Included in this, is work directly pertinent to “…the needs of
commerce, industry, and to the public and voluntary sectors; scholarship; the invention
and generation of ideas, images, performances, artefacts including design, where these
lead to new or substantially improved insights…” (REF 2011, p. 48). For the Arts and
Humanities Research Council (AHRC) (2012) art, design or architecture professional and
or creative practice can be integrated into a project if made explicit, termed practiceled research. Essential to the AHRC (2012, p. 71) is “…documentation of the research
process, as well as some form of textual analysis or explanation to support its position
and as a record of critical reflection.”
Smith & Dean (2011, p. 5) cite ‘practice-led research’ and other associated terms
such as ‘practice-based research’ and ‘practice as research’. The terms are used to
argue that “…creative work in itself is a form of research and generates detectable
research outputs…” and “…to suggest that creative practice – the training and
specialised knowledge that creative practitioners have and the processes they engage
in when they are making…can lead to specialised research insights which can then be
generalised and written up as research.” (Smith & Dean 2011, p. 5) Candy (2006, p. 1)
differentiates, with practice-based research a “…creative artefact is the basis of the
contribution to knowledge…” whereas practice-led “…leads primarily to new
understandings about practice…”. Practice-led research is viewed as the singular
pathway for the dual identities of educator and creative practitioner to be reconciled,
requiring an approach to research that ‘does not undermine’ creative practitioner
identity (Rust et al 2007).
The emphasis on research has led to examination of the research-teaching nexus. In
HE creative industries studies that examine the nexus, the close alignment of research
to creative practice is evident. The Supporting New Academic Staff (SNAS) (2007b)
workshop examined links between educator research or role as creative practitioner
and teaching. Wareham (2008, p. 1) describes activities that go “…beyond what may
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normally be thought of as ‘research’ in institutions of higher education…” to reflect
“…the links between academic research, creative processes and professional activities.”
It is evident that there is “…considerable divergence of views about creative work and
research not only within universities, but also amongst academics…” (Smith & Dean
2011, p. 16).
Educators’ research has been found to impact positively on the learning and
teaching environment. This can be through student exposure to an educator’s current
research or by the student learning to be a researcher (Jenkins et al 2007). Research
impacts on teaching through the general development of the curriculum, the creation
of new courses, modules and materials, as well as alternating thinking and the level of
ambition of courses (SNAS 2007a; Rust et al 2007). The link between teaching, learning
and research is iterative, as “…curricular developments will also prompt new areas of
exploration for research.” (SNAS 2007a, p. 8) Educators recognise positive aspects of
formalising research in art and design, with support and legitimacy for new work,
resource access and freedom to create work removed from market demands
(Wareham & Trowler 2007)
Looking Out examined the role of teacher-practitioners, individuals working in the
creative and cultural industries who contribute to the learning experience of students
(Clews & Mallinder 2010). Teacher-practitioners positively impact upon student
learning as they influence pedagogy and curriculum development, enhance student
learning and acquisition of employer relevant skills (Clews 2010). In fashion and
textiles, teacher-practitioners connect industry and education, facilitate transference of
industry relevant skills, communicate design methods and provide direction to viable
design solutions for students (Leith & McInnes 2010). The positive impact that teaching
has on teacher-practitioners is realised as a co-learning experience, learning can also
occur through articulation of own practice to others (Clews 2010). Varying concepts
exist regarding the way teachers approach their teaching, a community of practice
dimension is evident when learning is viewed ‘…as engaging with a practice, by
exemplars, stories, narrative and through experience’ (Drew 2004: 11). Five categories
of variation in relationships between creative practice and teaching are evident, from
the perspective of educators who are also creative practitioners (Shreeve 2010). These
relationships can be complex; when segregation exists negative experiences impact
upon creative practitioner identity and can result in individuals leaving academia
(Shreeve 2011).

Textile Design Content and Rationale
Textile design HE in the UK has been intrinsically linked to industry, which occupies
“…an important position in the supply of domestic industries as diverse as home
furnishings and fashion to industrial areas such as automotive and medical.” (Studd
2002, p. 37) Bye (2010, p. 207) claims that textile design “…has not been a visible part
of the discourse of design as a discipline or design research.” This is attributed to the
prominence of tacit knowledge resulting in “…a considerably less active role in the
pertinent debates of design research…” (Igoe 2010, p. 5). In addition, opportunities for
dissemination of research to the textile design research community are minimal.
Published since 2003, Textile: The Journal of Cloth and Culture “…focuses on issues of
materiality, and cultural and historical studies and therefore is not well placed to kindle
the discourse on textiles as a design discipline.” (Igoe 2010, p. 2) Recently formed, the
Journal for Research in Textiles and Textile Design selects papers that examine
approaches, contexts and outcomes surrounding textiles and textile design. Outside the
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UK, journals that publish textile research exist, however these tend to be technical and
scientific in nature. Bye (2010, p. 210) analysed the content of articles from clothing
and textiles journals to discover “…limited visibility of design research.” In addition,
journals with a general interest in design research have minimal textile content (Bye
2010). A similar situation exists with the small number of conferences, which focus on
textile design and the minimal amount of textile-based contributions made to
conferences, which target a range of disciplines.
Therefore, there is a scarcity of literature relating to contemporary textile design
education, the role of educators, approaches to research and creative practice and
limited insight into the textile design research-teaching nexus. The primary intention of
the research project to which this paper disseminates an aspect, was to investigate the
role of the textile designer educator in the UK HE system. The term designer educator
was adopted, as existing terms did not depict accurately the role at the centre of the
investigation. Designer educator describes individuals who engage in their own creative
design practice and work in design education. The focus on this type of individual
ensures engagement with textile design practice and education. This paper examines
designer educator approaches to research and creative practice. Investigation centres
on if and how educator engagement in these activities informs teaching and therefore
textile design HE. Discussion takes places surrounding the ways in which textile design
education informs educator research and creative practice. Although this paper focuses
on textile design HE in the UK and contributes to understanding in this field, it is
anticipated that the findings, discussion and conclusions will be of relevance to other
disciplines.

Researching the Designer Educator
The methodology used to undertake the research reported in this paper included a
self-case study into the author’s evolving role as a designer and educator, a UK wide
survey of educators employed in the HE textiles sector and seven case studies with
textile designer educators. The designer educator self-case study covered a three-year
period. This method was deemed appropriate as it offered “…a strategy for doing
research which involves an empirical investigation of a particular contemporary
phenomenon within its real life context using multiple sources of evidence.” (Robson
2001, p. 5) Evidence included photographs, sketchbooks, designs, textile samples,
products, diagrams and an activity log. Reflection was vital throughout the self-case
study, whether ‘reflection-in-action’ while carrying out activities, or retrospectively
after an experience or event had taken place, ‘reflection-on-action’ (Schön 1987). From
the self-case study key themes emerged relating to the designer educator role,
research and creative practice.
To increase understanding surrounding the emergent themes it was necessary to
gain further insight into the phenomenon at the centre of the investigation from the
perspective of others. An online survey was undertaken, primarily as a means to locate
individuals operating in roles comparable to the author and to gain broader insight into
the textile designer educator role, research and creative practice. 81 respondents
completed the survey; analysis of data was primarily statistical. Certain responses were
analysed to ascertain who out of the respondents could be classified as designer
educators, this totalled 58 individuals; from this group requests to participate in the
case studies were sent. Seven cases studies were carried out.
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The aim of the case studies was to increase understanding regarding the research
themes. Differing from the self-case study, which provided in-depth insight into a
developing situation, over a period of time, the case studies were an opportunity to
gain insight at a certain point in time. Qualitative semi-structured interviews were the
main method used. Content analysis was applied to interview data; initial categories
were formed from the questions, with others devised and amended in relation to the
responses contained within the interview transcripts. Analysis of case study data
prompted further reflection on and comparison with the self-case study and survey
findings. The purpose was “…to discover similarities and/or differences by the use of
comparison and contrast…to form categories, establish boundaries, find
inconsistencies, discover patterns and connections...” (Gray & Malins 2004, p. 133) In
this paper case study participants’ survey responses are abstracted and discussed to
contextualise this sample within the wider context provided by the survey responses,
comparison is also made with the self-case study.

Designer Educator Educational Employment
The survey respondents were employed at 36 different HEIs. Four of the case study
participants worked part-time, they were employed at Leeds College of Art, Chelsea
College of Art and Design, Nottingham Trent University and Bath Spa University. A
further two case study participants were employed on a full-time basis at Buckingham
Chilterns University College and University of Wales Institute Cardiff. Two HEIs, Robert
Gordon University and The Glasgow School of Art (GSA) employed one of the case
study participants. The author’s educational employment changed during the self-case
study; initially employment was on a visiting basis at GSA and occasionally at the Royal
College of Art and Central Saint Martins College of Art and Design. This changed to parttime permanent contracted employment as a Lecturer at GSA. Of the survey
respondents, 55% were employed in educational employment in full-time positions,
35% on a part-time basis and 10% in a visiting capacity.

Research Activity
All but one of the case study participants described themselves as research active,
respondent 1 was the exception. Throughout the self-case study the author was an
active researcher. 74% of the designer educator survey respondents considered
themselves to be research active. However, analysis of data related to function of
educational employment shows that only 66% of designer educator survey respondents
functioned in positions involving research, as 62% held teaching & research positions
and 4% were research only. From the case studies, respondent 1 worked in a teaching
only capacity, whereas the other participants all functioned in teaching & research
positions. During the self-case study when working as a visiting lecturer the author’s
function of educational employment was teaching only, this changed to teaching &
research when contracted to part-time employment.

Research Activity and Creative Practice
To ascertain connections between textile designer educator research and creative
practice, the survey requested selection of a graded response to the statement ‘My
research involves my creative practice’. 49% of respondents agreed and a further 24%
strongly agreed with the fact that their research involved their creative practice (figure
1).
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Strongly disagree Disagree
3%
11%

Strongly agree
24%

Undecided
13%

Agree
49%

Figure 1. Designer Educator Survey Responses to ‘My research involves my creative practice?’.

14% stated that their research did not involve their creative practice (11% selected
disagree and 3% strongly disagree) and 13% were undecided. Case study participants
held the same opinion as the majority of survey respondents, as they all selected either
agree or strongly agree regarding the extent to which their research involved their
creative practice.
To gain further insight into the extent to which textile designer educators viewed
creative practice as similar to or differing from research, the survey asked for responses
to the statement ‘My creative practice is the same as my research’ (figure 2).
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Strongly disagree
10%
Disagree
16%

Strongly agree
11%

Agree
35%

Undecided
28%

Figure 2. Designer Educator Survey Responses to ‘My creative practice is the same as my
research?’.

Almost half (46%) of the survey respondents viewed their creative practice as the
same as or similar to their research, as 11% selected strongly agree and 35% agree.
28% were undecided indicating ambiguity in opinion or belief that their research
involved aspects of creative practice and other activities. 26% of designer educator
survey respondents viewed creative practice as different from research, as 16%
selected disagree and 10% strongly disagree. The case study participants survey
responses also indicated variation. Case study respondents 1 and 6 selected the
disagree option. This is because operating in a teaching only position, respondent 1
undertook creative practice but not research; this involved the design and production
of textiles and collections of textile accessories for a range of different clients.
Respondent 6 undertook both research and creative practice, however these activities
differed. Research was described as a written activity due to the necessity to publish
aspects of doctoral research through conference papers and journal articles. Creative
practice involved working freelance, designing collections of trend-based fashion
textiles, exhibited and sold at trade shows. Respondent 6 described future creative
practice as the creation of ‘one-off pieces’ for gallery-based exhibition.
Respondent 5 selected the strongly disagree option when responding to the
statement ‘My research is the same as my creative practice’. For respondent 5 creative
practice undertaken for research purposes was described as ‘art practice’, considered
necessary due to the constraints imposed when working for a commercial design
context which was seen to limit creativity. Commercial design practice involved the
production of designs on a freelance basis for tableware, textiles and giftware markets
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(respondent 5). Themes examined through research may overlap with aspects of
commercial design practice, however the art-based practice was used as a research
method to carry out investigation into aspects of digital technology utilisation.
Dissemination of research tended to be via exhibitions, conference papers and journal
articles. Respondent 5 explained, “…more of the research is writing rather than
making…it’s constantly a battle to keep the visual…[component] going.”
For respondent 3, creative practice was only undertaken for research purposes,
with questions formed and investigated through creative activity and outcomes
disseminated through exhibitions, conferences and journal articles. In this example of
creative practice activity, ‘clients’ are not involved; instead work tends to be produced
in response to ‘events’ taking place (respondent 3). Respondent 3 selected undecided in
response to the statement ‘My research is the same as my creative practice’.
During the self-case study, own design practice was used to investigate utilisation of
digital design and printing technology for textile design creation. This formed part of a
method used in a research project, which investigated the designer educator role. In
this context creative practice involved the design and production of interior textiles
(figure 3) and textile-based products, for example soft furnishings and lighting (figure
4).

Figure 3. Line 04, digital print with reactive dyes onto cotton twill.
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Figure 4. Line 01 and Line 06 Lampshades, digital print with reactive dyes onto cotton twill.

Textiles and products were exhibited and sold on a yearly basis at 100% Design,
London. Feedback gained from architects, interior designers, retailers and other visitors
to the show informed subsequent design development. Each phase of design activity
included periods of reflection, planning, investigation, production, exhibition, feedback
and analysis, resembling the action research process. As design practice was used as a
method as part of a project using other investigative methods, aspects of the research
have been disseminated at conferences and through journal articles.
Respondents 4, 2 and 7 all agreed that their creative practice was to some degree
the same as their research; respondent 4 selected the strongly agree option.
Respondents 4 and 7 both described situations whereby they and their employer HEI
viewed creative practice as research. For respondent 4 this involved the design and
production of wallpaper, exhibited at trade shows and through galleries. The
production of commission-based textiles for public and corporate interiors and the
creation of textile artefacts contributed to research for respondent 7. These designer
educators both authored books relating to textile practice. Respondent 2 also authored
a book, described as an educational book and “…a series of tutorials…”. This
respondent described own creative practice as a means to develop and display skill. In
addition to creative practice activity informing the content of the authored book,
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designs produced were sold at trade shows. Future work resulting from creative
practice was to feature as part of a group gallery exhibition.

Research Informing Textile Design Education
The high percentage (74%) of research active respondents and the fact that the
majority of research undertaken involves creative practice (figure 1) indicates the
importance of engagement in research and research, which involves creative practice,
from the designer educator perspective. This view was also asserted by a survey
respondent “…I believe my research and my creative practice within industry is of value
to students.” (no. 160353) Respondent 4 believed that it would be possible to “…stop
being an educator…” however if this individual “…stopped being a designer, the
educator [role] would suffer.” Case study respondent 2 described herself as “…a very
active designer…” and felt that due to demand in recent years from her educator role,
her design practice was currently most important. Respondent 3 stated that practice as
both a designer researcher and educator was ‘absolutely vital’. At the beginning of the
self-case study, the author began teaching digital design and textile printing
technologies. Previous and developing understanding gained though own design
practice and research, influenced and informed the approach taken to and content of
teaching. Continued engagement in design activity enhanced understanding of
methods and processes, the discipline and wider fields, industry, professional and
contemporary practice.

Contextual Awareness
Respondent 6 described passionately the necessity to “…go out and see…things”,
included within this was work by other creative practitioners, trends, visual references
and techniques considered innovative, viewed for creative practice purposes and
believed to permeate teaching. When visiting and exhibiting at trade shows,
information collected is shared with students and other HE staff (respondent 4). During
the self-case study references discovered through exhibiting at, or visiting trade shows,
other exhibitions and viewing secondary sources (i.e. books, magazines, postcards,
promotional material and websites) relating to a range of subjects (i.e. the work of
other practitioners and companies, materials, techniques and processes) for the
purposes of own design practice, have been referred to when teaching, and
communicated to colleagues when relevant.

Skill Advancement
For respondent 7 continued creative practice enhanced, challenged and developed
skill, which fed into teaching, as did the ‘diversity of work’ undertaken. Designer
educator skill development relating to digital technology utilisation directly impacted
upon teaching practice and therefore student learning. For example, the skills gained
by respondent 2 through individual use of CAD software, informed the tutorials
written; the discovery of new techniques through own creative practice prompted the
creation of new tutorials. This linkage was also expressed by a respondent to the survey
(no. 154637) “…practice research into CAD processes results in the production of new
teaching methods and filters through to the student experience.” As with the situation
encountered during the self-case study, case study respondents 2 and 6 described own
creative practice as necessary when teaching digital technology. The release of new
versions of CAD software and improvements with peripheral devices and output
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technologies required educators to update skills and understanding to ensure that
teaching remains relevant to the wider practice context. A survey respondent further
reinforced this, “Standards with software and hardware evolve constantly and there
will always be a need to put into practice new developments with technology. I believe
you need to practice what you teach.” (no. 159445) Undertaking own creative practice
using digital technology was found to enhance educators’ confidence (respondent 2)
and necessary “…to be one step ahead of…students…” (respondent 6).
During the self-case study the Centre for Advanced Textiles (CAT) at GSA was
regularly used to digitally print designs onto fabric. While this facility offers its own
bureau service, on occasion the author would run the machines, print and finish fabric.
Observation of bureau service activities, communicating with the Centre’s staff and
having hands on access to the technology, increased understanding and awareness of
future potential utilisation. The insights gained were communicated to students
through workshops, handouts, group and individual tutorials and the development of
an online learning resource, formed with other staff.

Experiential Realisation
Continuation of creative practice for respondent 7 was described as advantageous
in terms of expanding own approaches to addressing issues and problems. Reflection
on own experiences when difficulties were encountered and overcome influenced
guidance given to students (respondent 7). Engagement in research-based creative
practice enhanced ‘empathy’ towards students working through the design process due
to similarities in experiences encountered (respondent 3). During the self-case study,
own experiences were recalled to assist students in overcoming difficulties and to offer
suggestions towards the realisation of their ideas. Respondents 3, 4 and 8 also believed
that their experience as creative practitioners supported students to realise their ideas.
This was described as an ability to “…visualise the end of the line…” and involved
showing and explaining to students “…potentially where something could end up”
(respondent 4).

Entrepreneurship and Networking
Respondents 1 and 7 believed that insights gained through working as a designer in
industry and operating in a self-employed capacity also informed their teaching. The
different situations encountered through the author’s design practice were
communicated to final year students. This included describing examples of alternative
working procedures, such as undertaking commissioned work involving exclusivity
agreements, working for an agent on a predetermined percentage cut of the income
gained, establishing royalty agreements and working out trade and retail prices.
Awareness of the necessity for graduates to possess certain business skills and
entrepreneurial abilities increased through developments in own practice, which then
influenced curriculum content.
For respondent 3, disseminating outputs from research, whether through
exhibitions, written text or conference presentation to peer review audiences is “…an
important part of being an academic…”. Designer educators successful participation in
exhibitions and dissemination of work through other platforms benefited HEIs
employing these individuals. This potentially enhances the individual’s and HEIs
reputation with outputs submitted to research assessment exercises. Through
exhibiting at trade shows during the self-case study, contacts were made with a wide
range of individuals. While the majority of contacts gained directly benefited the
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author’s design practice, others were potentially viable as contacts for industry-based
student projects and student work placements.

Textile Design Education Informing Research
The positive impact that designer educators’ research involving creative practice
and creative practice activity brings to the educational environment has been
evidenced. From the designer educator perspective, operating in the textile design HE
environment can also inform research and creative practice, in addition to learning and
teaching. Case study participants described communicating with students as ’very
inspiring’, ‘refreshing’ and a ‘two-way process’ (respondents 6 and 7). Respondent 2
found that suggestions made to aid the development of student work, promoted
interesting discussion, which could act as a catalyst for the generation of further ideas.
For two of the case study participants (respondents 1 and 4) communicating with
students in the educational environment provided a necessary contrast to working
independently in their studios, which was described as isolating.

Broadening Insight
Interaction with students updates designer educator understanding, assisting the
maintenance of visual literacy relevant to the student cohort (respondents 5 and 7).
This is seen as broadening considerations and described as a ‘vibrancy’, which might
influence a designer educator’s own practice (respondents 5 and 7). Students produced
‘fascinating contextual research’ that respondent 3 did not have time to discover. Ideas
suggested but not adopted by students were recorded and considered by respondent 6
when returning to own creative practice. During the self-case study, viewing visual
references of innovative contemporary practice, unique utilisation of technique,
process and material by students broadened the author’s insight of practice, although
this did not necessarily feed directly into own creative practice activity.

Investigation and Experimentation
Although designer educators supported students with the realisation of their ideas
relevant to industry, the removal of commercialised constraints from the ‘consumer
design world’ permitted students the freedom to experiment and expand their ideas;
the extent of this was interesting from the designer educator perspective (respondent
1). The depth of exploration that students could undertake due to studying in HE, in
certain instances was found to be exemplary (respondent 3). Observing student
innovation through experimentation with technique or technical process can trigger
ideas to be used in own creative practice (respondent 5) and provide opportunities for
co-learning experiences (respondent 6).

Learning Opportunities
Respondents 2 and 6 recognised that learning took place when working in the
educational environment, particularly through observation of discoveries made by
students when working with CAD and digital technologies. For the author, informal
learning took place when students asked questions and the author had to then seek out
possible answers. Respondent 4 learnt to use digital printing technology due to
educational employment, as no other member of staff knew how to use the
technology. This respondent now uses these technologies as an aspect of own design
practice. Demonstration of CAD software and digital technologies to students provided

971

Helena Britt

opportunities to update the author’s understanding. During the self-case study staff
development software training workshops, copyright and intellectual property
seminars and professional practice lectures organised at the employer HEI benefited
varying aspects of creative practice activity.

Collegiate Support
Respondent 2 described assistance provided by technical support staff at the
employer HEI as necessary to enhance technology utilisation, improvements made
impacted upon own teaching and creative practice. Examples were also evident where
designer educators worked with technical support staff to develop new processes,
which were taught to students and used in own designer educator creative practice
(respondent 6). Throughout the self-case study, working in the educational
environment provided opportunities to learn with and from colleagues. Through
communicating with colleagues at CAT the author gained expert advice in terms of
working with the digital textile printing process, highly relevant to own research and
creative practice. Respondents 2, 3 and 5 interacted with other colleagues through
involvement with various research groups and projects at their employer HEIs.
Depending on the focus of the group or project these research environments exist as
discursive and supportive communities for research involving creative practice.

Access to Resources and Equipment
Case study respondents accessed computers, CAD software, digital textile and
analogue printing facilities for research and creative practice at employer HEIs
(respondents 3, 5 and 6). Respondent 7 had CAD software purchased by an employer
HEI on the computer based in this individual’s studio. During the self-case study,
resources such as the library, fabric store, dye lab and print room were used for
creative practice purposes. CAT was regularly used for sampling and production; the
author provided files on disk and would later collect and pay for the finished printed
fabric. When pushed to meet specific deadlines, access to and own use of the facility
was possible outside of normal working hours.

Funding and Time
Some of the case study participants received funding from employer HEIs for
varying activities which could be seen to support research and creative practice. For
example, respondent 4 acquired funding to exhibit at trade shows with selected
graduates from the same institution. This respondent was permitted to take time out
from teaching during term time to participate in exhibitions. Funding had been
provided to respondent 2 to undertake and produce tutorials for use in a forthcoming
book. The author acquired funding to attend and present at conferences and benefited
from reduced fabric printing costs at CAT.

Discussions and Conclusions
In HE in the UK educators are required to undertake research, gain funding and
produce outputs with impact. It is evident from the survey and case study results,
which focus on textile design HE in the UK that variation exists regarding the extent to
which research and creative practice are similar or different. In some of the case study
examples the prominence of writing to disseminate research through more traditional
forms of output such as journal articles is evident. In examples of textile designer
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educator practice-led research, art-based approaches are adopted for research
purposes. A shift appeared evident regarding the nature of textile creative practice.
Case study respondents 4 and 6 appeared to be changing from working on a freelance
basis and selling textiles at trade shows to the creation of textiles for inclusion in
gallery-based exhibitions. While not fully conclusive, further research could be
undertaken to examine if the nature of textile designer educator creative practice is
changing due to the research agenda. The approach taken during the self-case study
utilised design practice as a method, which involved producing commercially viable
products; the boundaries imposed due to working in this context were deemed
necessary to the textile designer researcher position.
Respondents also described ‘practice as research’ approaches. Case study
participants who adopted this approach also authored books, which could be deemed
as scholarship and potentially contribute as research output. To enhance the current
situation regarding the lack of visibility of textile design research and variation in
approaches to research and creative practice, the author proposes further discussion
surrounding the nature of textile design research and research involving creative
practice, between individuals, HEIs and the wider research and design communities.
Networks could be formed between HEIs with symposium, conferences and exhibitions
held to disseminate examples of textile design research and methodology. These
networks could be utilised to form a series of travelling exhibitions whereby research
undertaken at a range of HEIs travels to different locations. An online community and
exhibition space could provide a forum for virtual dissemination opportunities and an
interface to record textile design research activity.
Existing literature highlights the benefits of educator research to the educational
environment. Investigation into the role of teacher-practitioners indicates positive
influences that the creative activity of these individuals has on learning and teaching.
The findings of this research, focusing specifically on textile design education, support
these existing studies. This paper has described various means by which designer
educator research and creative practice informs textile design education. It would
appear that for educators involved with teaching digital technologies, the necessity to
engage in creative practice activity as a means to ensure that understanding and skills
remain current is paramount. Understanding gained through designer educator
research and creative practice is transferred to students related to contextualisation,
advancing skills and assisting with resolving ideas. In addition, designer educator insight
regarding professional and entrepreneurial aptitudes informs teaching and curriculum
content. In the current economic climate this impact is particularly important and
asserts the benefits of designer educator activity that incorporates operating in a ‘real
world’ practice context.
HEIs benefit from the creation of quality research outputs resulting from designer
educator research and creative practice. Existing literature described the learning and
teaching environment as positively impacting upon educators’ research and teacherpractitioners’ creative practice. This positive impact is also evident from the textile
designer educator perspective. Educational employment can provide support for
participation in dissemination activities and access to resources and equipment. Textile
designer educators learn though communicating with students and working with
colleagues.
Due to the evident positive connections it is important that the role of research and
creative practice to learning, teaching and HEIs, and the influence of designer educators
operating in the educational environment to research and creative practice is
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recognised and supported. Individuals and HEIs need to consider ways in which
designer educators can engage in research and creative practice activity. Further
development of centres, projects and groups that are supportive environments for
educator research and creative practice, would assist. Research projects involving both
educators and students would enhance the textile design research-teaching nexus. The
case studies highlighted that learning and development opportunities, which benefit
students, also benefit staff and vice versa. The textile design HE environment could be
organised and operate as a site for further co-learning experiences. Equipment and
resources in HEIs could be directed to extend utilisation by designer educators for own
research and creative practice activity.
Acknowledgements: Thanks to the research participants and The Glasgow
School of Art for supporting the project.
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